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Abstract

Teaching is an ancient, but respected and ethical profession that has metamorphosed over time, as it struggles to compete with other
professions, due to economic and technological changes and advancements. If the objectives and the expected standard of the
profession are to be attained, especially in this 21st century, concerted efforts need to focus on enhancing and sustaining teachers'
professional ethics, which have been given diverse definitions in the literature. This paper is a review of and a reflection on (i) What
defines Teachers’ professional ethics in Africa? (ii) What changes have the 21st century brought into the teaching profession in
Africa? (iii) What is the role of professional development programmes on teachers’ professional ethics and teaching in Africa? (iv)
What is the role of curriculum evaluation on teachers’ professional ethics and teaching in Africa? Underpinned by the Moral
Development Theory, the study utilised a qualitative systematic literature review methodology. Findings indicate that African law
systems, cultural norms, and educational settings define teachers' professional ethics in Africa; the 21st century has brought a drastic
change to the teaching profession in Africa as it has led to various teaching innovations, new pedagogical demands, changes in the
education structure, and technological improvements; professional development programmes enhance teachers' ethical awareness,
reasoning, and decision-making; curriculum evaluation impacts teacher development, accountability, instructional methods,
professional ethics, and students’ learning outcomes. The paper concludes that for African schools to be up to date with the demands
of the 21st century, ethics of the teaching profession and teaching should be pursued and positively transformed through teachers’
professional development and curriculum evaluation. Suggestions for teacher education and curriculum development are highlighted.
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Introduction

Teaching has been acclaimed to be the “mother” of all professions. Through the art and act of teaching, all professions, such as those
in Medicine, Pharmacy, Engineering, Agriculture, and Sciences, to mention but a few, are birthed via the teaching process by a
teacher. Every society, irrespective of contexts, would, at one time or the other, require the services of teachers to teach their citizens
to become literate, up-to-date, skillful, knowledgeable, functional, ethical, and responsive to societal needs and national development
(Blignaut, 2024; Sathorar & Blignaut, 2021). Thus, the relevance of the teaching profession cannot be overemphasised, especially in
this era of global dynamics, industrialisation, technological advancement, and digitalization (Fadiya, 2020; Babalola & Fadiya, 2016;
Osiesi et al., 2024). For the world to remain peaceful and progressive, teachers who are specially trained to pilot and sustain the
teaching profession must continue to teach, instruct, and inform the world’s citizens so they can adapt to the current world dynamics
and those of the future still unknown. Aside from these hallmarks of teaching as a profession, it is enshrined in professional ethics
and adaptability for change and innovations. This paper, therefore, provides insights into the roles of teachers’ professional
development and curriculum evaluation for the promotion of professional ethics and teaching for change in 21st-century African
schools.

Teaching, according to Rajagopalan (2019), is the process by which a person imparts information or skills to another. Edmund
Amidon, as cited in Rajagopalan (2019, p.1), defines teaching as “an interactive process, primarily involving classroom talk which
takes place between a teacher and a learner (or learners) and occurs during certain definable activities”. However, we define teaching
as the procedures undertaken by an individual who is more informed, skilled, and experienced to transmit, impart, or inform
(empower) another individual with such skills, knowledge, or experiences in the simplest ways. The teaching process is complex and
involves many elements, such as the interactions, methods, and beliefs that influence the learning environment. Fundamentally,
teaching can be viewed as an intentional process of interpretation and communication in which teachers interact with students to
support their learning. This viewpoint highlights how important it is for teachers to have a conception of teaching because it has a
big impact on both their practices and learners’ learning outcomes. Literature supports that teaching is an act, an art, and a science
(Brookfield, 2017; Jenkins, 2015; Lang, 2015; Lupton, 2013; Mennitt, 2019; Tirri & Toom, 2020). It is a routine act to expand
experiences, knowledge, and abilities. As an artistic undertaking, it highlights the teacher's inventiveness and creativity in designing a
productive learning environment for students. As a science, it clarifies the systematic, procedural, logical, or mechanical steps that
must be followed to achieve a set goal.

The professional ethics of teachers are fundamental to the teaching profession's integrity. Teaching (as well as teachers who execute
the teaching processes) should be the most ethical. Ethics, according to Aydin (2006), Boon (2023), and Shapira-Lishchinsky (2019),
should guide the teaching profession, which was long ignored (Barrett et al., 2006). However, it has its ethical guidelines (National
Education Association, 2020). These include professionalism, justice, responsibility, equality, upholding a safe and healthy work
environment, honesty, non-corruption, integrity, objectivity, trust, professional commitment, continuous improvement, respect, and
the efficient use of resources. To better prepare themselves for the ethical challenges of teaching, teachers and teachers' training and
development institutes need to participate in continuing ethical conversations and training because of the evolving global educational
landscape. A national ethical code for teachers and the curriculum is the foundation for teachers’ professional ethics in most
countries (Tirri & Kuusisto, 2022). Ko¢ and Fidan (2020) and Sahin and Yiiksel (2021) assert that ethical teachers ought to act and
conduct themselves morally by prioritising people, prioritising justice, consistency, tolerance, and strength in communication, as
well as by placing professional values above personal values. According to Laliberté et al. (2015), teachers lack ethical
training, emphasising the necessity of ethical education training and professional development for teachers to guarantee that
they can successfully teach morality and encourage moral behaviour even among their students.

Teachers' professional development refers to continuing education and training programmes to improve teachers' abilities, skills,
knowledge, and efficacy in the classroom and educational processes (Darling-Hammond et al., 2017; Osiesi, 2020; 2022; 2024). It is
vital for enhancing teaching methodologies and students' general outcomes. It includes an array of educational experiences for
teachers, ranging from conferences, workshops, and seminars to more casual ones like peer work and independent study (Darling-
Hammond et al., 2017; Osiesi, 2024). Professional development for teachers is important since it results in better teaching strategies
and directly affects the learning and performance of students (Osiesi, 2020; 2024; Darling-Hammond et al., 2017). Opportunities for
continuous learning assist teachers in meeting the varied requirements of their learners and adjusting to the ever-changing demands
of education (Darling-Hammond et al., 2019; Henry & Namhla, 2020). Teachers' professional development will be ineffective if the
curriculum for teacher training, development, and teaching practice is insufficient or misaligned with current and future learning
expectations.

Curriculum evaluation necessitates an educational system that is efficient and effective. According to Reed (2011), curriculum
evaluation is a methodical procedure that evaluates educational curricula' quality, efficacy, and relevance. It is an essential procedure
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that guarantees that educational programmes are efficient, pertinent, and able to satisfy the various needs of students. It also plays a
crucial role in guaranteeing that educational programmes fulfill their intended objectives and adjust to the changing needs of society
and students (Ifarajimi, 2023). According to Ifarajimi (2023), the main goals of curriculum evaluation are to determine areas for
improvement, evaluate the effectiveness of the curriculum, and assist in decision-making, so it can favourably meet the needs of the
21st century.

Chu et al. (2017) contend that rapid technological innovations and proliferation mark the 21st century. As a result, there is a demand
in the labour market for people with advanced digital, analytical thinking, and communication abilities (Levy & Murnane, 2012).
According to Stimen and Calisici (2017), students must acquire a set of skills, knowledge, and abilities known as 21st-century skills
to thrive in both the workplace and in life. These skills fall into three categories: life skills (adaptability, initiative, social skills,
productivity, and leadership), literacy skills (information, media, and technological literacy), and learning skills (critical thinking,
creative thinking, collaboration, and communication). To effectively carry out the teaching requirements, 21st-century education
demands creative and adaptable teachers who are rooted in the art and act of problem-solving, collaboration, critical thinking, strong
communication skills, and creativity (Diquito et al., 2022; Valtonen, 2017).

The Moral Development Theory (Kohlberg, 1984), which highlights the development of moral reasoning via multiple stages, provides
the theoretical foundation for this study and can be used to comprehend how teachers form their ethical frameworks. Teachers'
understanding of ethical practices in education is shaped by the phases of moral reasoning they go through as they gain experience.
According to Kafi et al. (2018), moral reasoning and teaching experiences have an impact on teachers' views of professional ethics.
This is essential for creating an atmosphere in which teachers' morality plays a major role in both decision-making and instruction.
In his discussion of the value of codes of professional conduct in teacher education, Maxwell (2020) makes the case that these
morality codes (ethics) help teachers navigate the challenging circumstances they may face in the workplace and provide a basis for
moral behaviour. Moreover, Blignaut (2024) and Chapman et al. (2013) argue that ethical rules must not be the only thing teachers
follow; they must also live out values like honesty, compassion, and justice.

Considering the paucity of empirical literature on what constitutes teachers’ professional ethics in Africa, and because of Education
5.0 expectations from current practicing teachers, exploring these teachers' professional development roles and curriculum evaluation
is timeous. Against this backdrop, this study interrogates the extant literature (coupled with authors’ insights and experiences) on the
roles of teachers’ professional development and curriculum evaluation in promoting professional ethics and teaching for change in
21st-century African schools. Given this, we intend to provide answers to the following research questions:

What defines Teachers’ professional ethics in Africa?

What changes have the 21st century brought into the teaching profession in Africa?

What is the role of professional development on teacher’s professional ethics and teaching in Africa?
What is the role of curriculum evaluation in teacher’s professional ethics and teaching in Africa?

NS =

Literature Review

Conceptual Framework

Fig. 1 indicates the framework guiding this study. Teachers’ training and certification institutions are to dictate and promote teachers’
professional ethics. This can be achieved via the interplay of professional development and curriculum evaluation, giving rise to
teachers who are fully equipped ethically for the teaching profession, with qualities such as dignity, truthfulness, fairness,
responsibility, competence, and collaboration, which are the hallmarks of a 21st-century teacher.
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The Teaching Profession

Torres-Ayala (2010) asserts that personal and professional experiences influence teaching as a profession. There seems to be a
growing recognition that teaching is a dynamic process that needs to change to meet the demands of modern education, especially
considering improvements in technology. According to Xu (2016), using multimedia technology in teaching methods is imperative
to meet 21st-century educational goals in the current technological era. These innovations have the potential to revolutionise
traditional teaching modes and improve student engagement. Teachers play a more important role than just imparting knowledge;
they also must create surroundings in the classroom that motivate and engage their students. Tendinha et al. (2021) stress that to
create authentic teaching-learning environments that have a direct impact on student's motivation and achievement, teachers must
follow well-established intervention protocols. This is consistent with the findings of Kalin and Steh (2015), who contend that the
emphasis should be shifted from teachers' actions to what students observe and encounter in their learning settings. As the Learning
Experience Inventory (Wong et al., 2014) makes clear, the clarity with which students perceive their learning experiences is a critical
component of instructional efficacy, which a professional teacher must ensure.

Teachers’ Professional Ethics

Teachers are guided in their professional conduct, decision-making, and relationships with students, colleagues, and the community
by a set of moral principles and norms known as ‘Teachers' Professional Ethics (TPC)’. Professional ethics is required for building
teachers’ integrity, respect, and trust in learning environments and society at large; in the past, these were the key characteristics of
a teacher's identity, but we are unsure if this still holds in this dispensation. A common understanding and consensus on ethical norms
in teaching are essential, as evidenced by the evolution of discourse around teachers' professional ethics (Sahin & Y iksel, 2021), and
this can be well advanced by a clear definition of what ‘professional ethics’ in education connotes (Maxwell et al., 2016).
To effectively address the theoretical and practical aspects of teacher and teaching ethics, we argue that teachers, irrespective of their
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contexts or personality, must live up to moral standards in “all of their interactions (both within and outside his or her immediate
society).

According to Yildiz (2022), teachers need to have a strong sense of diplomacy and service to effectively communicate ethical
principles and encourage character education in their students, as students' ethical behaviour, sense of morality, and law-abiding
tendencies are best imbibed from their classroom experiences and their interactions with teachers, who should be their ethical and
moral model/icon (Pinto et al., 2018). Teachers are therefore viewed as moral role models whose moral behaviour greatly impacts
students' moral growth. Several studies have demonstrated how moral reasoning, and sensitivity may be improved in learners through
excellent ethics education. Khatiban et al.’s (2018) study found that the use of problem-based learning in ethics education greatly
enhanced nursing students' capacity for moral thinking. This is consistent with research by Ghoozlu et al. (2023), who contend that
peer interactions and discussions in ethics education might improve students' moral sensitivity and decision-making ability. Since the
techniques used to teach ethics are just as important as the teacher teaching the subject, these teachers must possess these ethical
traits and the necessary training and competency in ethical instruction.

Professional Teacher’s Development

Professional development for teachers is a crucial part of educational reform and improvement to increase student learning outcomes,
as it focuses on improving teachers' practices, knowledge, and skills (Darling-Hammond et al., 2017; Osiesi, 2020, 2023). Formal
training, collaborative learning, and involvement in professional learning communities (PLCs) are a few ways that this development
might occur (Darling-Hammond et al., 2017; Henry & Namhla, 2020). Learning opportunities for teachers, according to Pancucci
and Cornett (2011) and Osiesi (2024), offer a strong foundation for improving schools by encouraging teacher cooperation and cross-
fertilisation of ideas, which improves instructional strategies and student learning outcomes. Khun-Inkeeree et al. (2023) further
mentioned that effective teacher professional development fosters their commitment to teaching and teamwork, improving teaching
effectiveness and student success.

Chauraya and Barmby (2022) and Masekoameng (2015) assert that teachers must engage in ongoing professional development
to enhance their instructional practices and adjust to the ever-changing demands of the classroom. Studies show that professional
development ought to be concentrated on subject areas and strongly correlated with teachers' day-to-day work (Chauraya & Barmby,
2022; Hayes et al., 2023; Walton et al., 2019). According to Parise and Spillane (2010), professional development initiatives have a
higher chance of significantly modifying teachers' existing teaching strategies when applied to their everyday tasks. Furthermore,
Hennessy et al. (2015) and Andini (2024) emphasise how collaborative learning environments, where teachers can exchange
knowledge and pedagogical practices, benefit less experienced teachers greatly. We argue that through professional development and
training programmes, teachers can become more informed and practical about the ethics of the profession and more innovative ways
of teaching.

Methodology

For this study, we utilised a qualitative systematic literature review methodology. In addition to synthesising the body of current
literature and facilitating a deeper comprehension of this study's concerns, this approach intertwines the authors’ thoughts and
reflections with the literature. This entailed a thorough search, appraisal, and synthesis of existing research as well as reflective
practice (Calabria & Bailey, 2021). Through this approach, we provide a transparent framework for integrating and evaluating the
findings of past studies (Falcon-Linares, 2023; Xiao & Watson, 2017) and lay the groundwork for future research (Snyder, 2019).
We reviewed the literature using search terms such as “Professional ethics”, “Practicing teachers”, “Teachers”, “Teaching”,
“Curriculum evaluation”, “21st-century”, “21st-century changes”, “East Africa”, “West Africa”, “North Africa”, “South Africa” and
“Africa”, in Google Search Engine.

Our choice of articles was mainly based on studies on this study’s focus, conducted within Africa and published in Journals, Books,
and conference proceedings. We evaluated the results of these reviews and interpreted what they imply or seem to imply by our
experiences and views as experienced practicing teachers cum academics. To increase the dependability and credibility of findings
from the study, we followed the Enhancing Transparency in Reporting the Synthesis of Qualitative Research (ENTREQ) guidelines.
We also used a pluralistic approach called "Reflexivity" to integrate and incorporate our various and varied points of view (Cooper
& Burnett, 2006; Frost et al., 2010; Tong et al., 2012).

Findings
RQ 1: What defines Teachers’ professional ethics in Africa?

The moral precepts and norms that direct teachers' behaviour in their official capacities are referred to as teacher professional ethics.
A confluence of African law systems, cultural norms, and educational environments probably impacts these ethics. Comprehending
these moral precepts is essential to cultivating a constructive educational atmosphere and guaranteeing responsibility in teaching
methodologies. In Africa, the cultural environment greatly impacts how teachers behave (Oduol & Cornforth, 2019). In East Africa,
a teacher's commitment to integrity, respect, and ongoing learning within the classroom defines their professional ethics. For Kenyan
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teachers, the Teachers' Service Commission's Professional Code of Ethics acts as a framework (Oduol & Cornforth, 2019). Given
this cultural context, it is important to have a sophisticated awareness of the moral conundrums that teachers encounter as they attempt
to reconcile old beliefs with contemporary standards for education (Ayenalem et al., 2022).

Comparably, research from Northern Africa indicates that professional misbehaviour is common among teachers, emphasising the
necessity for strong ethical standards to deal with problems like financial mismanagement and absenteeism (Mabagala, 2017; Shuma
etal., 2024), and for teachers’ accountability (Shuma et al., 2024). In West Africa, cultural context is pivotal to teachers' professional
ethics (Chapman et al., 2013). In South Africa, teachers' ethical behaviour is significantly shaped by the Ubuntu philosophy, which
emphasises community values and interdependence (Beets, 2012; Mugumbate et al., 2023). These are well documented by the SACE
(South African Council for Educators) Code of Professional Ethics framework (Kimathi & Rusznyak, 2018; Mthiyane & Mudadigwa,
2021). This code of ethics guides teachers in maintaining moral standards in their teaching tasks and fosters the dignity of the teaching
profession (Kimathi & Rusznyak, 2018).

RQ 2: What changes have the 21st century brought into the teaching profession in Africa?

The advent of the 21st century has brought notable changes in the African teaching space, mostly due to the development of new
pedagogical demands, shifting educational paradigms, and technological improvements. The incorporation of 21st-century skills into
educational processes has been the defining feature of these shifts. These skills include communication, critical thinking, creativity,
and collaboration (Bolat, 2024). To improve learning outcomes and student engagement, teachers must now integrate digital tools
and resources into their lesson plans. In addition to changing educational approaches, this incorporation of technology has presented
difficulties for teachers, who need to constantly refresh their knowledge and abilities to stay up with the speed at which technology
is evolving (Maba et al., 2023; Shafie et al., 2019).

Today, teachers need to acquire technological pedagogical content knowledge (TPACK) because 21st-century teaching and learning
require the successful integration of technology, pedagogy, and content knowledge (Shafie et al., 2019). A reorientation of teacher
education programmes is required to better educate teachers for the evolving educational landscape (Maba et al., 2023; Johns &
Sosibo, 2019). One such programme is the Change Project Approach (CPA), which aims to provide aspiring teachers with the socio-
ecological knowledge and abilities required for 21st-century teaching and sustainable living (Urenje et al., 2021). Still, most teachers
in Africa are not yet equipped with the requisite 21st-century skills, as they have been hampered by the training they received from
the traditional training and curriculum (Bolat, 2024; Septiana et al., 2023).

RQ 3: What is the role of professional development in teachers’ professional ethics and teaching in Africa?

Professional development opportunities can help teachers cultivate a culture of ethical consciousness. Integrating ethics training into
the teachers' education programme is crucial to enhancing their ethical awareness, along with the need for developmental
opportunities that connect theory and practice (Ghiatau, 2024; Shuma, 2024; Ya & Kong, 2019). To improve teachers’ ethical
standards and instructional efficacy, teachers must participate in continuous professional development (CPD) because of the emerging
changes in the educational system. Studies reveal that teachers' ethical reasoning and decision-making can be considerably impacted
by professional development training programmes that incorporate professional ethics modules (Ghiatau, 2024). Teachers must be
ethically competent to make moral decisions, and this is achieved by providing them with opportunities for focused professional
development (Ghiatau, 2024).

Teachers can have a better awareness of their duties to students, coworkers, and the community at large by taking part in professional
development programmes that prioritise ethical norms. CPD can also strengthen their integrity and respect for others, raise ethical
standards, and boost teachers' self-efficacy and general competence in the classroom (Rweyemamu & Kamugisha, 2022). Teachers
who participate in CPD are more likely to implement cutting-edge pedagogies and enhance their teaching strategies (Najafabadi et
al., 2021). Professional development can result in better student outcomes and a more dynamic learning environment by providing
teachers with the knowledge and assurance to make the necessary adjustments for positive change (Osiesi, 2020; 2024).

RQ 4: What is the role of curriculum evaluation on teachers’ professional ethics and teaching in Africa?

The evaluation of curricula is paramount in maintaining alignment with educational goals and creating an ethical teaching
environment in educational systems. Teacher development, accountability, instructional methods, and professional ethics are
impacted by curriculum evaluation. Effective curriculum evaluation processes provide critical feedback that informs teachers about
the strengths and weaknesses of their instructional practices, which is essential for nurturing a culture of continuous improvement
and ethical responsibility (Moore et al., 2021; Shawer, 2010). When teachers' input is considered in curriculum design or evaluation,
their sense of ownership and ethical commitment to the educational process is fostered (Indahl et al., 2021; Voogt et al., 2016).
According to Mpofu and Maphalala (2018), teachers' professional competence and capacity for meaningful student engagement can
be greatly impacted by the inclusion of ethical considerations in the curriculum. Teachers are encouraged to collaborate, exchange
best practices, and have professional conversations regarding moral instruction and student achievement through collaborative
curriculum design and evaluation processes (Drake et al., 2014; Voogt et al., 2011).
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Discussion

This study has provided pieces of evidence of what defines teachers’ professional ethics in Africa, the changes the 21st century has
brought into the African teaching profession, the impact of professional development programmes, and curriculum evaluation on
teachers' professional ethics and teaching. The finding of this study reveals that African law systems, cultural norms, and educational
settings define teachers' professional ethics in Africa. This implies that the term ‘professional ethics' in Africa is defined by laws,
customs, and traditions, as well as the education context where such professional ethics is to be exhibited and practiced (Ayenalem
et al., 2022; Chapman et al., 2013; Mugumbate et al., 2023; Oduol & Cornforth, 2019).

The finding also indicates that the 21st century has brought a drastic change to the teaching profession in Africa as it has led to
various teaching innovations, new pedagogical demands, changes in the education structure, and technological improvements in the
field of education. Unlike the days when teaching and learning were conventional, the present teaching and learning transactions
have been wrapped in educational technology and digitalisation. For Africa especially, the urgent need for teaching and learning
transformation was laid bare by the COVID-19 pandemic, where it became evident that teaching must be beyond the traditional
classroom space. More attention is being given to teaching and learning with ease and freer access to virtual classrooms and blended/e-
learning platforms (Maba et al., 2023). The 21st century has necessitated the quest for improvement of Teachers' Technological
Pedagogical Content Knowledge (TPACK) in many African nations, aimed at helping teachers become more effective and efficient
in their teaching tasks (Shafie et al., 2019; Urenje et al., 2021).

The finding indicates that professional development programmes enhance teachers' ethical awareness, reasoning, and decision-
making. They can also improve moral standards, fortify their integrity and regard for others, and increase teachers' self-efficacy and
general competence in the classroom (Rweyemamu & Kamugisha, 2022). Teachers who engage in ongoing professional development
programmes have an increased likelihood of incorporating innovative teaching practices and improving their instructional techniques,
translating into students’ higher academic success (Najafabadi et al., 2021). Because African teachers and schools are faced with
challenges such as insufficient funding, restricted access to resources, and a lack of professional development opportunities (Maba
et al., 2023; Johns & Sosibo, 2019), making available such programmes for their development is essential for improving their
pedagogical knowledge, teaching efficacy and ethical standards (Johns & Sosibo, 2019).

The finding indicates that curriculum evaluation impacts teacher development, accountability, instructional methods, professional
ethics, and students’ learning outcomes. Evaluating the curriculum brings about its currency with the demands of the ‘times’, ensuring
that the contents of such curriculum solve the immediate societal challenge (and possibly those of the future). Undoubtedly, several
African curricula are stale, lacking the capacity to instill in both teachers and learners the 21st-century skills or those of the Fourth
Industrial Revolution (41Rs) (Moore et al., 2021; Shawer, 2010). Also, to ensure that teachers remain professionally ethical, reviewing
and infusing these ethical standards into the curriculum is best achieved through curriculum evaluation (Drake et al., 2014; Indahl et
al., 2021; Voogt et al., 2011; 2016).

Conclusion

The teaching profession should remain “the model profession”. It must have unequivocal ethical standards that reasonably define
what the profession stands for or stands by. While Africa dreams of and tends to pursue a fully “Africanised” and “Indigenous” based
education system, a good step, to begin with, is to eagerly support and uphold teachers’ professional ethics, continuing professional
development, and curriculum evaluation or re-evaluation. We suggest, therefore, that for the future of African education, African
teacher unions and associations revisit and re-evaluate the supposed ethics of the profession, while monitoring teachers on the practice
of this ethics. Education stakeholders in Africa must continue to vigorously fund and organise ‘special’ professional development
and training programmes for teachers at all levels, with bias in Education 5.0 dictates. Curriculum specialists and developers should
as a matter of urgency (and education emergency), consider evaluating the African curricula, across all levels of education in the
continent, to update its content in line with what the future portends for the education system in the global space. Future research
should consider an empirical inquiry into the specificity of the professional development support and curriculum transformation
needed by African teachers and schools and the factors militating against teachers’ professional ethics in the continent.
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